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PUBLIC SPEAKING AS A TOOL FOR EDUCATIG FUTURE
PROFESSIONALS IN THE FIELD OF MEDIATION AND
CONFLICT RESOLUTION

The expediency of using public speeches in the training of future
specialists in the field of mediation and conflict resolution were sub-
stantiated in the article. There are some criteria for selection of
educational material: authenticity, professional information, accessi-
bility of teaching, thematic relevance, the suitability of the situation,
socio-cultural value and an authority of the source. The author
emphasizes the importance of the principle of authenticity and
examines the relationship between video material and authentic
texts. It is noted that it is the text that supports the production of
one’s expression. Political speeches are considered in the article as
a thoughtful and prepared example of a professionally oriented
monologue that reflects a number of grammatical, morphological,
stylistic and lexical differences of language. An analysis of the
results of the questionnaire is conducted to improve the selection of
educational material. The researcher, based on specifics of the work
of future specialists, proposed a selection of topics for the creation
of educational materials.

Key words: professionally oriented monologue, educational materi-
al, public speaking, authentic text, selection criteria, features of
authenticity, implicit professionalization.

Y crarti 06rpyHTOBaHO [OUINbHICTE BUKOPUCTAHHS MyOMIYHNX
MPOMOB Mifj Yac HaBYaHHs ManibyTHIX ¢haxisuiB y cchepi megiavii Ta
BperynoBaxHa  KOHGMIKTIB. HaBegeHo Kputepii - Bigbopy
HaByasbHoOro Matepiany, a came: aBTeHTUYHICTb, —MPOGheciiiHa
[HGhopMATMBHICTb, BOCTYMHICTL BUKNAZY, TEMATUYHA BIfMOBIGHICTb,
CUTYaTUBHICTb, COLIOKY/TbTYPHA LiHHICTb, ABTOPUTETHICTb AXEpena.
ABTOpKa HaronoLLye Ha BaXnMBOCTi MPUHLWIY ABTEHTUYHOCTI i
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pO3r/154a€ B3aEMO3B 30K MiX BigeomaTtepianamm 1a aBTeHTUHIUMN
TekcTamn. 3a3HaqaeTbCA, L0 came TEKCT € O0nopoK Ao
MPOAYKYBaHHS BAACHOr0 BUC/IOBMIOBAHHS. Y CTaTTi po3rnsgarTecs
MoNITMYHI MPOMOBM K NPOAYMaHWA Ta MigroTOBMEHMA 3pa30K
MPOGHECIHO  OPIEHTOBAHOrO MOHOMOTY, LU0 Bigobpaxae HuU3KY
rpamatnyHux, MOPGONOridHNX, CTUMICTUYHUX Ta JIEKCUYHUX
BigmiHHOCTE  MoBuW.  [locnigxyeTecs  aHania  pesynbratis
MPOBEAEHOr0  AHKETYBaHHSI 3 METOK MOKPALLEHHS Bigoopy
HaBYasnbHoro marepiany. Locniguus, BpaxysaBLun creuuciky
poboTy maibyTHIX (baxisuiB, 3anporoHysana [obipky Tem 4
CTBOPEHHS HaB4arbHnX Marepianis.

KnroyoBi croBa: npogheciiiHo opieHToBaHi MOHOMON, HaB4abHm
marepian, ny6siyHi MpomoBu, aBTEHTUYHWI TEKCT, KpuTepii Bigbopy,
03HaK aBTEHTUYHOCTI, iMAAILMTHA MpoghecioHani3aLis.

B craree o060cHOBaHa Lenecoo6pasHoCcTb  MCMONL30BAHUA
Ny6NnYHbIX peyent BO BpeMs 06yqenus GyAyLLUMX CrieumManicToB B
cihepe MeguaLmm U yperymmpoBanus KOHQIMKTOB. [TonBedeHs!
KpuTEpuy 0T60pa y4ebHOro Marepmana, a MMEHHO: ayTEHTUYHOCTb,
npocheccyoHasnbHas MHEPOPMATUBHOCTB, [OCTYMHOCTb M3NIOKEHNS,
TeMaTnyeckoe COOTBETCTBUE, CUTYATUBHOCTb, COLMOKYIIBTYPHAES
LYEHHOCTb, aBTOPUTETHOCTb WMCTOYHMKA. ABTOp MO[YepkuBaer
BAXHOCTb  MPUHYMNA  ayTEHTUYHOCTM U paccMmatpuBaer
B3aMMOCBA3b Mexzy Bugeomatepuanamu u  ayTeHTUYHbIMM
TexcTamu. OTMEHaeTcs, YT0 UMEHHO TEKCT ABNSIETCA OMOpoi A
BbIpaboTKM  COOCTBEHHOrO  BbICKasbiBaHusa. B cratee
paccMaTpUBAKOTCS  MONUTUYECKUE Peyu KaK MpPOJYMaHHbIA 1
T0LroTOB/IEHHbIN 06pa3eL MpoGHeccHOHaNbHO OPUEHTUPOBAHHOTO
MOHOOra, 0TpaxaroLLwii P rpaMmaTnyeckux, MopQONoruyeckux,
CTUTIMCTUHECKUX MTIEKCUHECKMX Pa3inymia3bika. Pacematpusaetcs
aHanma pe3ynbTatoB MPOBELEHHOTO AHKETUPOBAHUS C LEMbo
YnydiLeHns oToopa y4ebHoro marepuana. VccrnegosatenbHuya,
yynThIBas  crieyugmky  pabotsl  OYRyLMX  CreyuanmucTos,
npeanoxuna nogoopKy TeM [is CO3LaHNS YHeOHbIX MaTepuasos.
Kmouesble cnosa: rpoeccuoHansHo OpUeHTUPOBaH MOHONOT,
Y4eOHbIA  MaTepuan, MyonnyHbIe Peyu, ayTeHTUYHbIA TeKCT,
Kputepumu  0TO6Opa, MPUSHAKM  MOANMHHOCTH, UMIIMYMUTHAS
pogheccHoHann3aLms.
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Introduction. The selection and organization of the material is an important
step in the methodology of teaching vocational monologue, as its content will
serve as a further motivational factor and source of socio-cultural information, the
knowledge of which is necessary for future specialists in the field of mediation and
conflict resolution.

The public speeches that we propose to consider while educating future
professionals in the field of mediation and conflict resolution have video
sequences, which compensates for the absence of real language environments.
Theoretical background. Among the scientists, who have investigated the criteria
for the selection of texts for the teaching of vocationally oriented monologic
speech, we should mention Alekseeva L. E, Goryunova E. S, Sharapova S. |,
Kochetkova N. Also, Degtyarov Yu. B., Trukhanova T. We paid attention to the
problem of development of skills in working with vocationally-oriented texts. Note
also tha E. Miroshnichenko in his research points to the rapid enrichment of the
lexical stock at the expense of vocationally oriented vocabulary. Dyachkova Y. O.
offers the following criteria for the selection of educational material: authenticity,
functionality, socio-cultural value, the suitability of the situation, socio-cultural
value and an authority of the source (Dyachkova, 2014).

However, the problem of selecting material for training future professionals
in the field of mediation and international social projects remains
insufficiently described.

Therefore, the purpose of the article is to define criteria and requirements for
educational texts for future professionals in mediation and conflict resolution.

The glossary of methodical terms states that teaching material is specially
selected and methodically organized material that students should learn in the
learning process (Azimov & Shchukin, 1999).

We propose to consider the criteria we have identified for the selection of speech
material during the training of future professionals in the field of mediation and conflict
resolution in a professional English-language monologue (hereinafter referred to as
PELM). In our opinion, the criterion of authenticity, which involves the use of printed
correspondences of authentic video footage is important. (Khaleeva, 1989)

M. Breen (1985) distinguishes four types of authenticity: 1) the authenticity
of texts used in the learning process; 2) authenticity of perception of texts; 3)
authenticity of training exercises and tasks; 4) the authenticity of the simulated
social situation in the classroom.

An important advantage of authentic texts (in our case, authentic
correspondents of video footage, political speeches, etc.) is that they reflect
situations of real communication in the professional field, as well as provoke the
emergence of a certain emotional state and speech response that promotes
learning (Zadorozhna, 2016).
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Figure 1. The features of the authentic text.

Kachalov (2005) believes that the texts should be used as a basis for teaching
linguistic and speech material.

In addition to the fact that the text satisfies the information and cognitive
needs of students and is a support for producing their own professional expres-
sion, it also demonstrates the functioning of vocationally oriented vocabulary in the
structure of all this text, since the text is a display of partial information from a
video document.

Moreover, given that the text is the maximum unit of communication, it is
quite justified to believe that it is in the text that the main layer of professionally
oriented English-speaking units is concentrated. In our article we demonstrated
the effectiveness of using video and text tasks at the same time, based on video
data. We propose to contemplate the text as: 1) educational material that conveys
information on a specific topic, 2) support for the methodical organization of
PELM, 3) the basis for the selection of PEM the lexical minimum required for future
professionals. Against this background, it is important to highlight the requirements
for selecting (creating) text tasks.

The Problems of criteria for selection of text materials and tasks were dealt
with by many methodologists, among them Alekseeva L.E, Goryunova E.S,
Sharapova S. |.

Analyzing their work and taking into account the specifics of the videos, we
offer the following requirements for the selection and creation of text tasks:

« authenticity;

« professional information;

« accessibility of presentation;

» thematic relevance;
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« sociocultural value, authority of the source.

To determine the selection criteria for the study material, we have considered
the following factors:

« specifics of professional activity of future specialists in the field of

mediation and conflict resolution;

 specifics of the organization of the educational process, conditions of
study (classroom and extracurricular independent work, number of hours,
program requirements);

« views of scientists on the problem.

We share the views of R. Vikovich (Vikovich,2012) on the criteria and princi-
ples for video selection for the formation of different components of a foreign
language-oriented communicative competence.

The criteria most commonly used by methodologists include:

- authenticity; relevance to the topics offered in the professional disciplines;
accessibility for students; normativity and relative correctness of speech;
socio-cultural potential; aesthetic value; reasonable duration.

Considering the fact that we have chosen a professionally oriented English-
language monologue asateachingtool, we shouldturntoimplicit professionalization,
which is widely represented in E. Miroshnichenko’s research. The essence of
implicit professionalization lies in the assimilation by students of professionally
labeled vocabulary and common vocabulary at the initial stage of study. Also
noteworthy is the so-called audiovisual implicit, professionally-oriented approach
that fits the criteria for which we have selected the learning approaches in the first
section of our study, because it considers the formation of professional and
sociocultural competences of future professionals, and provides for the provision
of specific knowledge authentic videos.

Implicit professionalization contributes to the formation of socio-cultural and
professionally oriented foreign-language communicative competence of future
professionalsinthefield of mediationand conflictresolution (Miroshnychenko,2000).

Given the peculiarities of future professionals in the field of mediation and
conflict resolution, we refer political speeches, inaugural speeches to serve as a
source of information and speech models of lexical material.

Therefore, the use of authentic video materials enhances the motivation to
learn and demonstrates real communication of native speakers in their professional
field. In order to determine the objective frequency of the use of authentic video
materials in the course of the study, a survey was conducted of teachers of English
language professional direction, Faculty of Linguistics, Igor Sikorsky Kyiv
Polytechnic Institute, Ukraine consists of 100 people.

Purpose of survey:

1) to justify the expediency of using authentic video materials at different
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stages of the educational process;

2) identify the priorities of English language teachers in the selection of
videos at different stages of study;

3) identify difficulties in the use of authentic videos at different stages
of training.

The survey showed that 100% of professional English teachers use a variety
of authentic videos, but the frequency of use of these videos at different stages of
study is significantly different.

Firstly, the analysis showed the use of authentic video materials mainly in
working with students of 5 and 6 courses, since the students at the initial stage of
study do not have a sufficient level of language to work with authentic materials.
Secondly, fragmentation in the use of authentic video material has been identified,
which is related to the lack of a collection of these materials for the educa-
tional process.

We suggest that you refer to Table 1, which indicates the reasons for frag-
mentary use and the refusal to use authentic video material in teaching English-
language vocational monologue.

Table 1. Reasons for fragmented use / abandonment of authentic video footage.

Reasons for fragmented use / abandonment of authentic video footage %

There is a discrepancy between the authentic materials and the scheme of | 2%

education

Lack of methodological recommendations.
35%

Lack of relevant authentic videos

63%

Despite a number of reasons for the non-systematic use of authentic video
materials, the interviewees noted the expediency of using these materials in the
teaching of vocationally oriented monologue speech, focusing on the
multifunctionality of this type of work. We suggest creating assignments based on
authentic videos to teach PELM as instructional texts. We select topics for video
and we were guided by the needs of the profession of future professionals in the
field of mediation and conflict resolution. We have taken into account the
possibility of organizing VOLU (vocationally oriented lexical units) according to
structural and semantic integrity. There is a Table 2, that provides a summary of
our suggested topics of authentic video footage and indicative text-based topics
for PELM development.
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Table 2. List of topics for the text tasks.

The themes of authentic | Examples for professional oriented tasks for

video materials developing PELM

The UN as a conciliator.

The Security Council. Local make-peace activity.
Political Speeches. Social reunion and reconciliation.
Inauguration Speeches. Negotiation as a way of solving conflicts.

Thus, the vocationally oriented vocabulary units which presented in the vid-
eos, successfully demonstrate the functioning of the VOLU in real situations,
helping students correctly reproduce these linguistic paradigms by means of
speech in terms of intonation and emotional color. The text’s assignments based
on authentic video materials contribute to rapid VOLU assimilation, systematize
video information and help create your own POM statements.

Foreign researchers propose to take into account the interests and level of
linguistic training of future professionals in the field of mediation and conflict
resolution (Bowe T., Marks J., 1994; Neuner G., Hunfeld H., 1996; Ur P., 2003,
Westhoff G., 1991, Woodward T., 2001).

There are three stages in the formation of VOLU according to the methodol-
ogy of teaching English PELM. Each of them is based on a new quality of expres-
sion of students. The first stage is an analysis of situations and communicative
topics in professionally oriented communication and VOLU and their equivalents
are considered. On the basis of the suggested examples of political speeches,
future specialists in the field of mediation and conflict resolution are building their
own English-language professionally oriented monologue statements.

The second stage of English-language vocational training is characterized by
detail, in each subsequent VOLU complements or reveals the content of the previ-
ous one. Previous knowledge, skills and competences are systematized. With
regard to the third stage, we will note its content and compositional component,
since the VOLU is formed taking into account the personal critical assessment of
future specialists. Texts that were created for the purpose of teaching and were as
close as possible to real speech patterns, we call methodically authentic in our
article. The term was proposed by Nosovich EV, and Millrud RP, (1999). This type
of textual tasks for teaching PELM arises directly in the field of foreign language
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learning process and meets the norms and requirements of professional commu-
nication on the one hand, and methodological requirements on the other.

As we can see, the authenticity of textual tasks is preserved through a clear
organization, that is, a content component that reflects the peculiarities of the
culture and mentality of native speakers is accompanied by video material; the
statistical component is expressed as a number of characteristic features of PELM;
functional authenticity is achieved through the selection of linguistic tools to
achieve the communicative goal and, accordingly, the grammatical aspect ensures
the adequacy of the perception of information at the conceptual level.

Thus, an authentic text-based task is created on the basis of authentic video
footage promotes more effective learning by mimicking the language environment
in the classroom.

In order to create an effective methodology for teaching based on a video-
textual assignment, we considered the selection aspects suggested by T. Dudley-
Evans and M. J. St. John, namely: 1) motivation to express oneself;
2) correspondence of texts and levels of knowledge of future specialists;
3) expediency of use. (Dudley-Evans T., & Jo St John M., 1998).

Ideas regarding the relevance of texts to students’ language training were
supported by Bowen T., Marks J., (1994); Neuner G., Hunfeld H., (1996); Ur P.,
2003, Westhoff G., (1991), Woodward T., (2001).

Training using authentic vocational texts involves the following stages of
work: trial, search, selective, educational. Stages of video work correspond to the
stages of working with authentic texts.

The initial stage of working with a text-based video task is a trial. The purpose
of the stage is to get acquainted with the ways of extracting basic information, its
evaluation. The following tasks are provided: 1) the first reading of the text (to
comprehend the main idea; 2) the second reading of the text (to recognize the new
and useful information); 3) the third reading for making a plan for creating your
own text etc. Students may be offered the following tasks at this stage: read and
translate the following words and phrases; select equivalents in your native lan-
guage; find a paragraph in the text that offers ways to avoid conflict, retell; etc.

Conclusions. Thus, video material and their modified textual correspon-
dences, as well as political speeches, became the best material for the training
of PELM future specialists in the field of mediation and conflict resolution. The
criteria for selecting VOLU include: authenticity, professional information, acces-
sibility of presentation, thematic relevance, socio-cultural value, authority of the
source. Future specialists should have the specified selection criteria, because in
constructing their own professionally oriented monologue statements, they will
have to search for the necessary information and make independent selec-
tion of texts.



HoBiTHi 3ac06M HaB4YaHHA: npo6NeMU BNPOBaKEHHA Ta CTaHAapTU3aLii

Authentic texts (authentic correspondents of video footage such as political

speeches, inaugural speeches, etc.) are suggested as educational material, as they
reflect situations of real communication in the professional field, as well as pro-
voking the emergence of a certain emotional state and speech-stimulating materi-
al. It should be noted that political speeches, as a thoughtful and prepared example
of a professionally oriented monologue, reflect a number of grammatical, morpho-
logical, stylistic and lexical differences of language.
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